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10 STRATEGIES 
FOR 
FAIR AND EFFECTIVE GRADING 


As exam time once again approaches, we thought you might be interested in other ways to 
evaluate students’ learning and knowledge. We have selected over "10 Best" strategies for fair and 
effective grading. 


Perhaps the best exams and assignments are those in which the students learn. At the top of 
the list is a strategy that teaches students important life skills. We want to thank Monique Polak for 
sharing her "bright idea" with us. 


TEACHING STUDY SKILLS 


if In my Composition 213 class, I ask students to keep a log chronicling the progress of their 
major assignment for the course, a term paper. I award each student 5% simply for 
faithfully keeping the log, which is submitted with the term paper. The log begins the day 
the term paper is first discussed. From that day on, students must enter a daily report 
regarding the progress of their paper. Entries may range from a sentence ("Went to the 
library -- couldn’t find any of the books"; "Didn’t do any work on the term paper today"; 
"It’s beginning to click!") to lengthier discussions. The log encourages students to ~ 
examine, through writing, the term paper process: narrowing a topic, researching, 
organizing, writing and re-writing. And even my most begrudging students admit that 
keeping the log builds motivation: "How many days can I say I haven’t done any work, 
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2h Within the first month, hold an exam as a "practice run" so that students will understand what you 


expect. They will learn how to study accordingly. Also, if students do well, allow them to 
“exchange it" for an exam that didn’t go so well. 


FLEXIBLE GRADING 


The advantage of flexible grading practices is that they provide students with the opportunity 
to try harder. You may want to consider the following: 


3. Encourage students who are doing poorly by counting their final exam as 100% of their 
grade. 
4, Give frequent exams to assess student progress and understanding. 

a) Weekly exams can serve as a teaching tool. They give students immediate 
feedback on where they are and the professor knows if they understood a topic or 
not. 

b) Another strategy is to give a "mastery exam" half way through the semester to 
insure that students understand the basic concepts that are the foundation of the 
course. The mastery test can be pass/fail and the students may take it as many 

‘times as they want, but they must pass it in order to pass the course. 

C) Allow students to drop their poorest mark. For example, if there are six tests 

during the semester, count only their best five. 
FAIR GRADING 
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To test unfairly, set students up for failure: (a) demand too much in too little time; (b) test 
trivial points or material not covered in class or assigned readings; (c) give only multiple choice 
questions that evaluate only comprehension and recall. Conversely, if you want to test fairly: (a) 
concentrate on the most important aspects of the course; and (b) use a variety of testing methods so 
that students can demonstrate various levels of their knowledge. Here are some strategies other 
professors have used successfully: 


Test the students with a variety of methods (i.e., multiple choice, short answer, essay, 
diagrams, etc.) and from a variety of angles. 


Test students on synthesis level questions. 


Both objective and essay tests can be structured so that students must integrate the 
material they’ve studied. For example, on a multiple choice test, present the 
student with a new situation/graph/problem, and ask them to choose which 
theory/concept/ formula would best apply. Or ask students to compare processes 
that aren’t explicitly contrasted in the book or lecture. 


Give students an opportunity to explain their multiple choice selections. 


Often students select the wrong answer because they over-interpret the items. By 
allowing them to justify any (or all) answers allows students to demonstrate their 
knowledge. Of course, give them credit for it! 


8. If your students give class presentations, ask them to suggest some questions for the exam 
which will cover the material they presented. 


One professor who does this noted two benefits of this practice: (1) it tells 
students that their input is vital and (2) it encourages high attendance when 
student presentations are given. 


9. Give open book exams when you are interested in testing students’ analytical and critical 
thinking skills. 
10. Let students know that if they have contributed a great deal to class discussion, you will 


take it into consideration if their grade is borderline. 


TLC GROUPS 
Fall 1990 Schedule 


Teaching Large Classes 
Tuesday, December 4, 1990 
3-4p.m. 

Faculty Club Lounge, SGW 


Enhancing Speaking Skills 
Thursday, December 6, 1990 

12-1 p.m. 

Learning Development Office, Loyola 


Alternatives to the Lecture 
Monday, December 10, 1990 
9:30 - 11 a.m. 


Learning Development Office, Loyola 


Using Humour 

Tuesday, December 11, 1990 
3-4 p.m. 

Faculty Club Lounge, SGW 


More than Memory ; 
Wednesday, December 12, 199) 

12 - 1:30 p.m. 

Learning Development Office, Loyola 


High Content Courses 
Thursday, December 13, 1990 
12 - 1:30 p.m. 

Faculty Club Lounge, SGW 


BUILDING A COMMUNITY 


As University teachers we are among the most educated and 
informed people in the country. We work with ideas, innovations, and 
new perspectives. We try to inspire and promote the personal and 
intellectual growth of students. But what about ourselves? Should 
we not enrich ourselves through mutual support and intellectual 
exchange? To this end, you are invited to join us in building a 
Teaching and Learning Community (TLC) wherein faculty can 
informally meet with colleagues from other disciplines to discuss topics 
related to their teaching. 


In all, the TLC Network will comprise a variety of special 
interest groups that meet on a regular (perhaps monthly) basis to 
explore ideas and share experiences. The anticipated benefits are 
that faculty may: 


me enjoy a mutually-supportive atmosphere 
m renew themselves through interchange 
ms acquire useful new ideas 


To initiate this TLC Network, we at the Learning Development 
Office have organized the first meeting for each group. Thereafter, 
members will direct their own groups and decide upon a schedule 
arrangement for the next semester. Learning Development Office will 
continue to do the "leg work" of booking rooms, supplying the coffee, 
and advertising upcoming meetings. 


TO ATTEND 


If you are interested in attending one or more preliminary 
meetings, just come. Each group welcomes new members on an on- 
going basis. If you would like to be a member of the TLC Network 
and be on our special mailing list, contact Learning Development 
Office. 
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